
Pupil premium strategy statement   

School overview 

Metric Data 

 School name Alexandra Infants’ School  

Pupils in school 178 (March 21) 

Proportion of disadvantaged pupils 43%  (56 pupils) 

Pupil premium allocation this academic year £79355 

Academic year or years covered by statement 2021-2024 

Publish date September 2021 

Review date July 2022  

Statement authorised by A Lupton  

Pupil premium lead A Smith  

Governor lead Julie Gilson  

Disadvantaged pupil progress scores for last academic year 

Measure Score 

Reading Click or tap here to enter text. 

Writing Click or tap here to enter text. 

Maths Click or tap here to enter text. 

Strategy aims for disadvantaged pupils 

Aims Measure 

Priority 1 – Tier 1 

To address the identified difficulties 
disadvantaged students have with 
language development / 
comprehension 

Explicit vocabulary teaching, ensure that all staff have received 
training in consistent strategies to  

- pre cue vocab, 

- whole school guided reading approach – reading squads 
with clear lesson on vocab linked to texts.   

EEF ‘Improving Literacy in KS1’ used to support the planning of 
purposeful speaking and listening activities   

- Collaborative leadership of language development 
ensuring that all subject leads are consistent in their 
approach and have a clear view of the language that is 
being taught across their subject and vocabulary that is 
utilised in other areas.  

Priority 2 – Tier 1 

Effective High Quality Teaching 
(including a changed pedagogy 
enabled by technology) is firmly 
embedded across the whole school 
and is evidenced through 
monitoring. 

Established consistent teaching strategies across whole school, 
supported by coherent and sequential mapping of curriculum 
ensures effective learning. Rosenshine’s principles of instruction 
used to support teacher pedagogy.  

-Small steps instructional teaching 

-Clear models with ‘think a louds’  

-Scaffolds 



2 

- Retrieval practice 

-Questioning and feedback strategies  

 

-Metacognitive strategies focusing on metacognitive talk are 
used within classrooms so that pupils are able to plan, monitor 
and evaluate their task. Teachers support pupils by modelling, 
narration of thought processes. (EEF Toolkit metacognition and 
self-regulated learning.) 

 

-Blended learning approaches  

Coaching and mentoring of staff. Training and research into 
blended learning. Workshops. Digital intervention. Increased 
independence of children away from school. 

Priority 3 – Tier 1 and 2 

 

To address the gaps in prior 
learning associated with 
inconsistent prior learning / home 
learning situations /lack of 
technology for remote learning 
/inconsistent attendance/SEND 
pupils who are also PP 

Use of EEF evidence base which includes the use of the 
following strategies –  

Same day intervention / interventions are maintained over a 
sustained period of time with clear timetabling and consistent 
staffing.  

 

Introduce digital strategies and interventions linked to reading 
to support disadvantaged pupils (Reading wise)  

 

Early helps lead by FSW for targeted pupils.  

 

 

 

Priority 4 – Tier 3 

Wider strategies are in place across 
the school which address any 
barriers to ensure success. 

 

Social and emotional learning is 
embedded throughout the school, 
impacting on children’s outcomes. 

 

 

 

 

 

 

 

 

 

 

 

Attendance remains above the 
national for PP children. 

 

 

 

To counterbalance effects of social 
deprivation, enrich pupils’ life 

The EEF guidance report for improving social and emotional 
learning is implemented using the 5 core skills for SEL. These 
include:  

• self -awareness,  

• self-management 

• social awareness 

• relationship skills 

• responsible decision making. 

 

Younger minds service enables increased confidence and 
wellbeing of pupils allowing the school to respond in a timely 
manner to individual needs. Reduced waiting list for 
counselling and CAMHS 

 

Improving behaviour in school EEF - a tailored approach to 
support an individual’s behaviour should complement the 
school’s behaviour policy 

 

Essential life skills such as confidence, motivation, resilience 
and communication are associated with better academic 
outcomes and better prospects in the workplace.” Life lessons. 
Sutton Trust 

 

Continue to use the BOXALL profile to monitor children’s 
SEMH. 

 

Use of key adults to support children’s well-being. 
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experiences and provide extra 
opportunities to learn and apply 
skills in out of school contexts. 

 

The EEF guidance report for improving attendance is 
implemented. 

School attendance policy is followed in order to target pupils 

 

Increased numbers of Pupil Premium accessing clubs and 
attendance is in line with Non PP pupils so they have access to 
experiences that they wouldn’t otherwise have access to. 

 

Support to encourage reading for pleasure, educational trips 
and out-of school study opportunities should be provided to 
promote attainment for disadvantaged students at all ages. The 
Sutton Trust report 

 

Barriers to learning these priorities 
address 

- Some disadvantaged pupils join the school, often with little 
or no English or with SEMHD 

- Some disadvantaged pupils’ language skills are below age 
related expectations because they are New to English or 
have a marked vocabulary deficit. 

- Some disadvantaged pupils arrive in school with poor 
skills in phonics and work below the expected level, due to 
mobility. 

- Some disadvantaged pupils do not achieve GDS in line 
with national counterparts in reading and maths. 

- Some disadvantaged pupils need to catch up in reading, 
writing and maths to access the full curriculum, this 
includes those disadvantaged pupils with SEND needs.  

- Children from disadvantaged backgrounds have been 
affected by the school closure due to COVID-19 and need 
more support to the close gaps that have occurred as a 
result of the closure. 

- Those who are eligible for free school meals are often 
more persistently absent than other children and those 
who are persistently absent often face a number of 
multiple and overlapping needs within the home. 

- The pupil base is in quintile 5 (most deprived) of all 
schools in terms of deprivation and as a consequence 
poor home learning environment and limited life 
experiences beyond the home.  

- High number of families or pupils require social, emotional 
or mental health support. Children from disadvantaged 
backgrounds have been affected by the school closure 
due to COVID-19 and need more support to be ready for 
learning. 

 

Projected spending  Whole PP budget- TBC 
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Tier 1 - Teaching priorities for current academic year 

Aim Target Target date  

To address the identified 
difficulties disadvantaged 
students have with language 
development and 
comprehension skills 
needed to ensure improved 
literacy.  

To develop and implement an in class, 
consistent language development approach 
which is applied across the curriculum 
including a whole-school model for explicit 
vocabulary teaching. 

- 

 

Improved language skills, especially for those 
New to English and those with a marked 
vocabulary deficit and this impacts on progress 
in reading and writing. 

 

December 21  

 

 

 

 

 

July 22 

High quality teaching is 
consistent across 
curriculum. This is 
supported and enhanced 
through the use of 
technology.  

 

(Research – Rosenshine,  

High quality consistent teaching and learning 
strategies deployed across the curriculum to 
ensure that pupils retrieve previously taught 
skills/ knowledge, supporting cognitive load 
theory (intrinsic and extrinsic) -  

1. Present new material in small steps 
(build confidence in step by step –not 
modelling / practising too many steps at 
once)   

2. Provide models and scaffolds for tasks  

3. Guided and Independent practice (I do, 
we do, you do) building fluency.  

4. Questioning and feedback strategies – 
cold calling technique, think pair share 
strategy, show me boards   

5. Retrieval practice – daily, weekly, 
monthly reducing cognitive load – 
quizzing, knowledge organisers.  

 

Metacognitive and self-regulated strategies –  

1. Develop staff understanding.  

2. Use plan, monitor, evaluate as strategy for 
‘think a louds’ – consistent approach in 
school using key questions – what do we 
already know? Where do we start?  

 

CPD for teaching staff linked to research is 
embedded and impacts on classroom pedagogy 
(Teaching Walkthrus used as a tool)  

 

Technology supports pupils in retrieval of skills 
– use resources like Kahoot.   

July 22 

 

 

July 22  

 

 

July 22.  

Disadvantaged pupils  have 
access to high quality 
phonics and reading 
provision to ensure that 
progress is accelerated and 
attainment is consistently 

A rigorous and sequential reading approach to 
the curriculum in in place ensuring that pupils 
develop fluency, accuracy, comprehension and 
enjoyment.  

 

July 22.  
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line with national standards 
at the end of EYFS, KS1  

 

Disadvantaged pupils close 
the gap at the higher 
standard in reading.  

Disadvantaged pupil progress & attainment is 
in line with non-disadvantaged pupils.  

 

Quality first teaching in phonics ensures that 
pupils acquire knowledge at a rapid pace.  

 

Reading sessions demonstrate carefully 
planned opportunities to apply newly acquired 
phonics skills.  

 

By end of reception children use their 
knowledge of phonics to read with increasing 
accuracy and speed.  

 

Disadvantaged pupils achieve in line with 
national phonics check in Y1 and 2. 

Disadvantaged pupils have 
access to high quality 
writing provision to ensure 
that progress is accelerated 
and attainment is 
consistently line with 
national standards at the 
end of EYFS, KS1  

 

 

A rigorous and sequential writing approach to 
the curriculum in in place ensuring that pupils 
develop vocabulary, stamina, spelling and 
grammar skills.  

 

Disadvantaged pupil progress & attainment is 
in line with non-disadvantaged pupils. 

July 22  

Disadvantaged pupils have 
access to high quality 
maths provision to ensure 
that progress is accelerated 
and attainment is 
consistently line with 
national standards at the 
end of EYFS, KS1  

 

 

A rigorous and sequential maths approach to 
the curriculum in in place ensuring that pupils 
develop their fluency in number and deepen 
their understanding of concepts in order to 
apply in a range of contexts.  

 

Disadvantaged pupil progress & attainment is 
in line with non-disadvantaged pupils. 

July 22 

 

Measure Activity 

Monitoring activities evidence an 
explicit vocabulary approach is 
implemented across the curriculum. 
 
Use of higher level vocab and 
language structures are observed in 
pupils verbal responses and written 
work. 
 
Retention of taught vocabulary is 
evidenced thought low stakes 
quizzing opportunities. 

 
Pupils New to English and mobile 
pupils to make accelerated 
progress in speaking and listening, 

 Pupils in EYFS are baselined on entry using the Stoke 
Speaks Out speech screening tool. The identified 
gaps are then planned into quality first teaching 
experiences.  

 Explicit modelling of standards English and 
opportunities for children to talk are planned for.  

 Referrals are made to speech and language therapy 
within first half term of academic year.  

 Classrooms are language rich and develop ‘word 
consciousness’.  

 Subject specific vocabulary is identified and split into 
tier 1,2,3 vocabulary lists. Words requiring explicit 
teaching are planned for.  
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reading and writing as evidenced 
internally.  

 

 

 

 

 Staff CPD linked to oracy approaches in classroom, 
develop and trial consistent language development 
approaches.  

 Talk for writing approaches used in English lessons to 
support sentence construction.  

Outcomes are monitored to ensure 
high quality teaching in phonics is in 
place in EYFS, KS1 resulting in 
good progress for disadvantaged 
pupils and an increase in % of 
pupils achieving expected standard.  

 

Internal data demonstrates that 
disadvantaged pupils make 
accelerated progress.  

 Synthetic phonics system (Story Time Phonics) is used 
consistently throughout school.  

 Whole class teaching is used to support keep up not 
catch up approach.  

 Staff CPD to ensure effective delivery by phonics lead.  

 Whole school tracking system in place to ensure that 
pupil progress is carefully monitored and addresses 
gaps in knowledge.  

 Additional daily phonics teaching in place for all pupils 
in EYFS & Y1.  

 By October all PP Y1 pupils begin phase 5 teaching.  

 Reading books closely matched to phonics knowledge 
taught. Independent reading books sent home support 
developing fluency.  

Outcomes are monitored to ensure 
high quality teaching of reading is in 
place in EYFS, KS1 resulting in 
good progress for disadvantaged 
pupils and an increase in % of 
pupils achieving expected standard. 

 

Internal data demonstrates that 
disadvantaged pupils make 
accelerated progress. 

 Reading squad approach is used consistently across 
whole school to ensure all groups have adult led 
session 4 x weekly. Starting in September for KS1 and 
October half term for reception pupils.  

 Clear lesson structure throughout week focussing on 
skills for reading – language development, fluency and 
comprehension skills.  

 CPD for staff to ensure approach remains consistent.  

 Weekly cold comprehension activity in KS1 to monitor 
progress of taught skills. 

 Regular formative assessment of reading takes place 
to ensure fluidity of pupil grouping and any gaps are 
addressed quickly and effectively.  

 Regular standardised tests used for summative 
assessments in KS1 to ensure gaps are addressed 
quickly and effectively. 

 Reading books closely matched to phonics knowledge 
taught. Independent reading books sent home support 
developing fluency. 

 Reciprocal reading is used at the end of phonics 
sessions to allow pupils the opportunity to read daily for 
fluency practice.  

Outcomes are monitored to ensure 
high quality teaching of writing is in 
place in EYFS, KS1 resulting in 
good progress for disadvantaged 
pupils and an increase in % of 
pupils achieving expected standard. 

 Quality first effective teaching including explicit input, 
modelling and scaffolding is in place to ensure pupil 
development in writing.  

 Basic skills are addressed – spelling and punctuation 
lessons develop pupils understanding of patterns and 
grammar rules. Literacy lead long term plan for spelling 
is followed.  

 Regular formative assessment is used to move pupil 
progress forward clearly identifying next steps in live 
and post task marking.   
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 Staff have access to appropriate CPD to develop their 
teaching of writing. Literacy lead to support by ensuring 
long term plan for skills is followed.  

 Work sampling demonstrates that disadvantaged 
progress is in line or better than non-disadvantaged 
pupils.  

Outcomes are monitored to ensure 
high quality teaching of maths is in 
place in EYFS, KS1 resulting in 
good progress for disadvantaged 
pupils and an increase in % of 
pupils achieving expected standard. 

 Quality first effective teaching including explicit input, 
modelling and scaffolding is in place to ensure 
mastery of concepts and strategies development in 
maths.  

 Clear whole school plan in place from maths lead.  

 Ensure that EYFS staff have access to CPD linked to 
the early adopter framework.  

 Specific focus on understanding and using related 
vocabulary (stem sentences).  

 Daily mental maths sessions for fluency and recall of 
number facts.  

 CPA approach is used to support pupil progress.  

 Regular formative assessment is used to move pupil 
progress forward clearly identifying next steps in live 
and post task marking.   

 Regular standardised tests used for summative 
assessments in KS1 to ensure gaps are addressed 
quickly and effectively. 

Barriers to learning these priorities 
address 

 Restrictions due to COVID 19 

 Children from disadvantaged backgrounds have been 
affected by school closures due to COVID 19 

 Disadvantaged pupils are more than twice likely to be 
identified as SEND. (22% of PP are SEND – this is a 
higher % of PP pupils being SEN than SEND in 
school) 

Projected spending  £ TBC 

 

Remember to focus support on disadvantaged pupils reaching the expected standard in phonics 
check at end of year 1. 

Tier 2 - Targeted academic support for current academic year 

Measure Activity 

Internal data demonstrates that 
targeted PP pupils, including those 
with SEND, make accelerated 
progress in reading or maths. 

 

Use the guidance to support and inform decisions about how to 

use catch-up funding especially in relation to enabling 

disadvantaged pupils to catch-up. 

 

Trial and implement national tutoring programme for identified 

disadvantaged pupils. 

 

Teacher delivers intervention where possible to ensure maximal 

progress – intervention designed at pupil progress meetings and 

bespoke to each year group.  
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Features: 

Precision teaching 

SOS 

Daily reading 

Small group intervention by teacher in maths and reading 

Reading squad approach  

Inference teaching 

Number bond intervention 

Short term intervention based of AfL following QFT. 

 

Detailed transition plans written by each year group to ensure 

the receiving teachers are aware of coverage.  

 

Barrier plans written to inform intervention – reviewed by support 

staff and teacher 

 

All teachers should aim to understand individual pupil’s learning 
needs using the graduated approach of the ‘assess, plan, do, 
review’ approach. 

Barriers to learning these priorities 
address 

Staffing absence and restrictions due to covid 19 risk 
assessment. 

Bubble closures/covid related absence 

Low attendance at intervention 

Parental needs/mental health impact on attendance 

Disruptions to teaching due to absences related to COVID 19 
testing. 

Projected spending £TBC 

Tier 3 - Wider strategies for current academic year 

Measure Activity 

Social and emotional learning is 
embedded throughout the school, 
impacting on children’s outcomes. 

 

 To address the additional SEMHD pupils face due to 
covid related school closures by implementing taught 
metacognition, self-regulation, self-regulated learning 
strategies (EEF SEL) and growth mindset. 

 To embed Trauma Friendly Schools Practice across 
school life. 

 To monitor impact of younger mind support using 
Boxall profile data and behaviour tracking data where 
appropriate. 

 To implement the Positive behaviour and rewards 
policy consistently whole school, taking into account 
individual pupil needs. 

 To implement Jigsaw PSHCE scheme consistently 
whole school. 

 To timetable a range of assemblies which provide 
opportunities for revision of SEL strategies. 

Attendance remains above the 
national for PP children. 

 

 Monitor attendance and punctuality regularly. FSW  
and attendance lead to support identified families. 

 Early help set up as required.  

 Letters home to parents for identified children. 
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 FSW and attendance lead to monitor attendance.  

 PP lead aware of any attendance issues. Weekly 
attendance reports analysed and acted on. 

 Free breakfast club to support parents and punctuality. 

 Attendance rewards  

To counterbalance effects of social 
deprivation, enrich pupils’ life 
experiences and provide extra 
opportunities to learn and apply 
skills in out of school contexts. 

 Targeting PP children to attend extra curricular 

activities. 

 PP Pupil voice is captured in comparison to non PP 

pupil voice Wide variety of activities available, including 

non-academic clubs delivered by staff with specific 

skills in those areas. 

 Monitoring of registers for the uptake of PP children to 

the extra-curricular activities. 

 Subsidise and enrich curriculum including after school 

clubs and educational visits 

Barriers to learning these priorities 
address 

Those who are eligible for free school meals are often more 
persistently absent than other children and those who are 
persistently absent often face a number of multiple and 
overlapping needs within the home. 

 

The pupil base is in quintile 5 (most deprived) of all schools in 
terms of deprivation and as a consequence poor home learning 
environment and limited life experiences beyond the home. 

 

High number of families or pupils require social, emotional or 
mental health support. Children from disadvantaged 
backgrounds have been affected by the school closure due to 
COVID-19 and need more support to be ready for learning. 

Projected spending TBC 

Monitoring and Implementation 

Area Challenge Mitigating action 

Teaching 

Ensuring enough time is given to 
allow for staff CPD in the areas 
identified above.  

Staff disruption to teaching due to 
COVID 19. 

Restrictions due to covid 19 risk 
assessment e.g. staff/children 
crossing bubbles. 

Gaps widened due to home learning. 

Historical persistent absentees – 
school cannot implement attendance 
policy due to Covid-19  

Staff training days to meet CPD needs. 
Additional cover provided internally.  

Use of support staff to cover where 
possible.  

Development of the use of online 
learning to ensure pupils and staff are 
proficient.  

Detailed catch up plans record this to 
enable teachers to track this 

Continue to follow policy and inform LA 
of concerns 

Targeted support 

Identifying gaps in knowledge as a 
result of school closure. 

Timetabling interventions effectively 
due to restrictions. 

Detailed catch up plans record this to 
enable teachers to track this 
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Ensuring enough time for the 
teaching of small groups and 1:1. 

Space for teaching of small groups 
due to restrictions. 

Staff training to deliver interventions. 

 

Pupil progress meetings and weekly 
weigh in support staff in identifying 
gaps. 

Produce a timetable to specifically 
allocate staff and space for specific 
identified pupils. 

In class interventions where possible.  

Use of training days for CPD. 

Wider strategies 

Training for SEL to be 
delivered/working towards 
attachment and trauma aware school 
award. 

Extra- curricular activities currently 
restricted due to COVID 19  

Attendance affected by COVID 19.  

Attendance to younger minds 
sessions poor while working 
remotely. 

 

Work closely with extra- curricular lead 
to monitor attendance of PP children at 
clubs. 

Use of training days/ staff meetings to 
deliver SEL training/attachment and 
trauma training.  

Ensure advice and support is given to 
families so that COVID testing is 
carried out quickly so that children and 
staff can return as quickly as possible. 

Review: last year’s aims and outcomes 

Aim Outcome 

Click or tap here to enter text. Click or tap here to enter text. 

Click or tap here to enter text. Click or tap here to enter text. 

Click or tap here to enter text. Click or tap here to enter text. 

 


